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Thle Realgymnasium Question. 

XVIII.- The Realgymnasium Questiont. 

BY A. MARSHALL ELLIOTT, A. M., 

ASSOCIATE PROFESSOR OF ROMANCE LANGUAGES IN THE JOHNS 

HOPKTNS UNIVERSITY, BALTIMORE, MD. 

THE present struggle for university reform in Germany to give 
to the Realgymnasia the same rights and privileges as are held 

by the Gymnasium proper, bears so much resemblance to the 
reform which is taking place in this country and which this 
Association has at heart to promote, as a part at least of its 
mission, that I have thought a glance at the question would not 
be entirely without interest at this stage of our development. 
The leading features of the discussion in Germany and in the 
United States are as nearly identical as the differences of the 
school and university systems in the two countries could admit. 
The primal cause at the bottom of the controversy in both places 
is the same, that is, monopoly; the principles fought for have 
been the same, namely, equality of rights: Lehrfreiheit, Lern- 

freiheit and Studienfreiheit; the pivotal point about which the 
whole movement has taken place and is taking place is the self- 
same in both, that is, the cutting out of the existing system some 
disciplina in order to give room, in accordance with the de- 
mands of modern culture, for another or fbr other disciplinae 
which are held to bear a more direct relation to our present life. 

From the beginning of this discussion, the same subject has 
been selected and agreed upon by common consent of educators 
as that special one in whose withdrawal from the present scheme, 
the system would be the least injured, to state the proposition 
negatively, or by the absence of which and by the substitution of 
other teaching material in its place, the system would be im- 

proved according to the opinion held by the majority of the 
reformers. Not only in America, but also in European countries 
generally: Great Britain, Belgium, France, Germany, Austria 
and Hungary, it is the Greek which is believed to be the least 
essential to our general modern culture and hence the whole 
force of the struggle has centered in the so-called Greek-ques- 
tion, where, very often, the main issue, the necessity of reducing 
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the number of subjects taught, is lost sight of altogether and the 
tight is carried on as though there could be no virtue in Grsek 
in any circumstances. The practical life in our country and the 
rapid growth of applied science have naturally had much to do 
with the extremle phase of opinion that one meets here some- 
times and which would lead its advocates to strike this important 
hranch of learning, Greek, from the college curriculum altogether 
alnd make us depend, for classical culture, upon the Latin alone. 
You need only call to mind the School of Extremists that has 
sprung up with us, especially since Charles Francis Adams' 
tamous address. But we are not alone here in America in this 
respect. I find in a monograph by Dr. Fr. W. Fricke, 'Die 
Ueberbiirdung der Schuljugend,' Berlin, 1882-as radical views 
expressed as can be cited from the most uncompromising pub- 
lications that have ever appeared on this side of the Atlantic. He 
would banish both Latin and Greek from every institution of 
general education and this solely on the ground of an overcrowd- 
ing of those studies necessary to make up a passable education 
to-day. The more general view, however, and the one which is 
destined to prevail in the end is exactly the same as that held 
by the majority of German educators, namely, that the circum- 
stances and calling of life should have their influence in the 
training given and that the pupil should have the privilege of 
choice of studies accordingly, so that the student who is looking 
forward to the profession of general teaching, for example, would 
pursue a scheme of work naturally different from that of the man 
who is preparing for a business career; or, the worker in Natural 
Science should have special chances for the cultivation of his 
powers of observation, for which the material in other depart- 
ments offers a less favorable opportunity. These views would 
seem most natural and yet we know how bitterly opposed they 
are by certain educators whose opinions carry great weight in 
the education of our youth. They are willing to agree that every 
important advance in civilization demands a corresponding ad- 
vance in the educational scheme of a people, but it is evident 
that this can take l)lace only within the bounds already estab- 
lished or by extending the limits fixed at any given period so as 
to take in new domains of knowledge, and it is to this widening 
of the out-look,. to this broadening of the field so as to include 
territory not yet touched that objection is made and the extreme 
conservatives refuse to admit practically (though it is constantly 
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done tacitly) that the culture of the present is a much richer, 
more manifold, more complicated product; that more intensity 
of purpose is required to contol its material, to seize, appropriate 
and develop its tendencies than was necessary in the smaller 
circle of a more restricted social and political organization. The 
higher intellectual life of Germany, at the time of the Reforma- 
tion, was embodied in the spiritual union that bound together 
Luther and Melanchton, that is the union of Evangelical Chris- 
tianity with Humanism, but as we shall see in a moment the end 
of the XVII Century, the special cultivation of Natural Science, 
already produced the germs of Realism and in the struggle 
between these two systems in the following century it soon 
became evident that the Gymnasium, the sole representa- 
tive of Humanistic Culture, did not satisfy the new and varied 
demands of the times. Hence the rapid development of the 
Realschools and the final initiation between them and the Gym- 
nasium of that jealous strife which has had divers periods of ebb 
and flow, but which, since I878, is more bitter than at any other 
period perhaps of its history. But however varying the Real- 
school question may have been in its treatment, however many 
elements foreign to the jist and kernel of the problem, may have 
heen dragged into the discussion, three points remained as a 
constant factor in it; namely, 

I. Is the Realschool necessary alongside of the Gymnasium ? 

2. Has the Realschool equal worth with the Gymnasium ? 

3. Ought the same rights to belong to the Realschool as to 
the Gymnasium ? 

But before we discuss the special points at issue in the Real- 
school question and in order better to understand the problem 
as it presents itself to-day in Germany, we must look back for a 
moment at the history of the growth of the Realschool from its 
beginning to the present time. 

It is now a century and three quarters (I709) since the Predi- 
ger Semmler established a school in Halle and gave to it the 
name Realsckule, the first time this appellation was used in this 
sense. We must go back still a hundred years however, if we 
would trace the earliest tendencies toward the development of 
the Realsystem. They first showed themselves in the rapid 
growth of the Natural Sciences at the beginning of the seven- 
teeth century and then finally their present name was assumed, 
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as we have just seen at the commencement of the eighteenth cen- 
tury. But it was still only in name, not as an expression of the 
actual existing tendencies of these institutions, that they took the 
label which they still bear. We have to come down again an- 
other century-the beginning of the nineteenth- before we find 
established in Berlin the first Realschool which bore the name 
and embodied the spirit, that is, combined both name and ten- 
dency of the former attempts in this direction. This school was 
founded in 1822 and the following growth of like establishments 
up to 1849 constitutes an important period of segregation, where- 
in the elements of modern culture were gradually shaping them- 
selves into more definite forms and drawing together into 
more homogeneous groups. In the same year that Semmler 
named his novel school, the Royal Society of Sciences 
expressed itself in terms of encouragement for the new depar- 
ture; to wit, it held Semmler's plan as "feasible, praiseworthy 
and advisable' " eine thunliche, lobliche und rathsame sache,"^ 
and furthermore expressed the opinion that " it would be a good 
thing to have boys instructed in a certain mechanical school in 
order that they might have their intelligence enlightened and be 
able to tell the quality and worth of the materials and objects 
necessary to life." It will be seen, therefore, that in the begin- 
ning the whole aim of this instruction was a practical one and 
there is no thought whatever of such a development of the insti- 
tutions that impart it as to count them competitors with the old 
established Gymnasium. But if we come down about four gen- 
erations, that is one hundred and fifty years, we find that cir- 
cumstances have changed so much, so many improvements have 
been introduced into the Realsystem, the original purpose has 
been so modified, the number of studies has been so increased 
and the kinds of study so supplemented, that we have in the 
Educational Law and Examination Ordinance of 1859 the organi- 
zation of a definite and well-established system for the Real- 
school in every way co-ordinated with that of the Gymnasium 
proper. "For the arrangement," we read in said Ordinance, " of 
the Realschool, the immediate necessities of a practical life can- 
not be the norm, but the end must be kept in view to raise the 
youth entrusted to it to that state of intellectual development 
which constitutes the necessary preparation for a free and in- 
dependent comprehension of the later calling in life. It is not 
an Institute of Technology, that is, professional school, but it 
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has, just as the Gymnasium, to do with general educational 
means and fundamental principles of general knowledge (sie 
sind keine Fachschulen, sondern haben es, wie das Gymnasium, 
mit allegemeinen Bildungsmitteln und grundlegenden Kennt- 
nissen zu thun), and hence between Gymnasium and Real- 
schule there exists no material opposition but only a reciprocal; 
supplementary relation, (zwischen Gymnasium und Realschule 
findet sich daher kein prinzipieller Gegensatz, sondern ein 
Verhaltniss gegenseitiger Ergainzung). The year 1859 thus 
becomes a mile-stone, so to speak, on the highway of history 
of the question now before German educators. It was then 
that the state called the Realschool into a legitimate and re- 
cognized existence, with its present definite organization, along- 
side of its sister institution, the Gynlnasium. The founders 
of this school had originally no idea of competition with the 
Gymnasium as above noted. Their primary object was simply 
to furnish an institution where parents might have their sons 
study for six years (in Saxony to this day the Realschools 
have only six years) before entering upon military duty or, 
at least, till they should acquire the necessary knowledge for 
one year volunteer service, and no longer than forty years ago 
(1843) the Minister of Public Instruction for Prussia refused 
to regard these new schools as general educational establish- 
ments such as they were held to be a decade and a half 
later (1859), in the Ordinance already quoted from, and he 
named them professional schools, whose maintenance and de- 
velopment depended upon the practical and material interests 
that had first called them into existence. In the same report 
he would accord to the Gymnasium, as an exclusive privilege, 
the capacity to develop harmoniously the intellectual powers 
and lay the foundation for any calling whatever of life. In this 
decade and a half, then, (1843-1859) we find the whole aspect 
of the relation of the two institutions changed; this was the 
birth-period of co-ordinated interests which were recognized 
as we saw in 1859 and which are still recognized and main- 
tained in the latest ministerial edict, March 31, (1882), as an 
integral part of the Prussian system of general education. 
Since this last educational Statute was enacted the whole Real- 
school question has entered upon a new phase in that the 
study of Latin has been increased in amount and thorough- 
ness and the former opposition to the Realschools on account 
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of lack of classical training has materially diminished, while 
new friends have been won to the cause, the number of students 
has rapidly increased, and the results of examinations for their 
graduates have been more favorable than for those of the 
Gymnasium, as will be shown further on. 

But if we would hold in our minds the first epochs through 
which this problem has passed, we must remember another 
date about thirty years earlier than this (1832) when the 
provisional regulation was published, limiting the Realschool 
course of study to six years, and hence, two years later (I834), 
when the present order of things was established for the Gym- 
nasium, there could still be no question whatever as to the 
relative merits of the two schools. Such a thing as competition, 
then, was not thought of fifty years ago. It is only in this 
second period of development, (measuring periods according 
to governmental Statutes) from 1832-59-that the vigor of the 
new comer began to manifest itself and, through the extension 
of her domain of work, the chasm which had hitherto separ- 
ated the two systems was narrowed, while the sympathies of 
the people for the younger but more energetic sister increased, 
the numbers of students grew rapidly larger, till finally the 
government was forced to send forth its enactment wherein 
the two educational institutions, now become rivals, were de- 
clared to be upon a similar footing so far as the general results 
of their training was concerned; in other words, they were no 
longer to hold the relation of superior to inferior but that of two 
perfectly co-ordinated, harmoniously organized systems with 
different bases. Both institutions, it was thought, would now 
remain true to the historical principle of a higher culture, and 
thus embrace the whole chain of elements which belong to both 
the humanistic and materialistic side of general education, 
differing only in the respective centres of their chief activity, 
that is, according to the School-law ?107, the Curriculum of the 
Gymnasium is based upon the old Languages and Mathematics; 
that of the Realschool upon Mathematics, Natural Science and 
the Modern Languages. Both institutions now receive the 
same length of course (nine years); a like number of sub- 
jects is taught and a like number of hours of weekly 
exercises is held; both have equally well-trained teachers 
paid according to the same general system,-by far the most of 
them, in Realschools are Gymnasium graduates; both have the 
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same equipment and Iacilities for work; they both take their 
puplis at the same age and require the same preparation in 
order to be accepted in their classes; they both hold to the 
same earnest work; both subject their pupils to the test of equal- 
ly difficult examinations and the graduates of both have 75.57 
per cent of all instruction based upon precisely the same sub- 
jects, leaving 24.43 per cPnt. resting upon unlike basis. The 
instruction not common to both is Greek and a plus in Latin for 
the Gymnasium; English and a plus in French, Mathematics 
and Natural Science for the Realgymnasium. But no opponent 
of reform has ever been able to assert that the curriculum of the 
Realschools demands less than that of the Gymnasium. In these 
circumstances, nothing would seem more natural than that the 
two establishments should have equal rights and privileges with 
reference to the admission of their graduates into the various 
faculties of the university. This is not the case, however, and 
herein lies the whole trouble to-day, the cardinal point in the 
Realgymnasium problem. Gleiche Berechtigung are the watch 
word, to which the hearts of the reformers are tuned and they 
cling to their purpose of having the same rights as their op- 
ponents with a tenacity that signally marks the justice of their 
cause while the shibboleth of the old party, the advocates of 
any uncompromising conservatism, is exclusive privilege for the 
Gymnasium as training school for the university. And this 
point they insist upon with all the ardor characteristic of a 
series of years of unquestioned rights though they were the 
sole possessors of the key to the university for scarcely three 
decades and a half (1834-187u). The noli-me-tangere doctrine 
assumes a fresh importance in their minds for each step their 
vigorous rivals advance and for each new privilege wrung 
from them they would willingly have us believe the whole 
fabric of society is about to crumble away simply because the 
cry of the German idealism, of the gigantic strides of ma- 
terialism will not frighten common sense out of the average 
nineteenth century mind. They have raised the flood-gates 
just enough to realize the danger and now, only too often by 
misrepresentation, or a stolid ignoring of facts, they hope to 
check the current for a while longer. 

From the date of official recognition of their co-ordinated 
standing with the Gymasium, the friends of the new departure 
have struggled for all those rights of which her elder sister has 
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held the monoply, namely, that their graduates should also be 
admitted without question to any Faculty they may choose in the 
scheme of university studies. Before the memorable date I859, 
no student of the Realschule had the privilege to matriculate in 
any department of the University. This state of things would 
seem inconsistent, to say the least, to a foreigner who knows 
nothing of the prejudices involved and who is unable to feel the 
full force of tradition in which the whole subject is wrapped for 
the native German. Looking on at a distance, it cannot fail to 
strike us, I think, that the presumption of not only an extension 
but of equal privileges on the part of the Realgymnasium is the 
natural and legitimate outcome of the parity of studies and this 
struggle for more extended rights has not been without success 
though complete equality of privileges with the Gymnasium in 
reference to university work does not yet exist. 

Scarcely a decade (I870) had passed after the twn institutions 
were officially proclaimed co-ordinate, when the Realschule 
Abiturienten were admitted into the university for the de- 
partments of Mathematics, Natural Science and Modern 
Languages and again another decade (1882) and all the Real- 
schools of first order have obtained the official appellation of 
Realgymnasium, without in this case, however, obtaining that 
extension of their domain which they have so earnestly coveted 
for the last quarter of a century, namely, that their students 
should be admitted to the departments of Law and Medicine in 
the university. Many, however, of the leading practical edu- 
cators and professors of pedagogics are bold advocates of the 
extension of Realgymnasium preparation to all university de- 
partments save the theological and historical-philological and 
among these reformers, may be especially mentioned Prof. 
Friedrich Paulsen, who, in his ' Geschichte des gelehrten Unter- 
richts,' uses the following strong words on this subject: " Es 
miisste jemand, etwa durch Gymnasial Padagogik, um den Ge- 
brauch seines Verstandes gebracht sein, um zu behaupten, dass 
ein junger Mann, der in jeder Hinsicht den Anforderungen, 
welche die Abgangspriifung einer Realschule I. Ordnung stellt, 
geniigt hat, nicht imstande sei, mit Aussicht auf Erfolg jedes 
Universitatsstudium, etwa das theologische und historisch- 
philologische ausgenommen, zu unternehmen." 

This title " Realgymnasium " is thought by many to be only 
a bait thrown out to satisfy in part the demands of the Re- 
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formers, and the increase made in Latin and diminution (1882) 
of hours in Natural Science is nothing but a Danaergeschenk, 
as it is suspected that the government has no intention of in- 
creasing their privileges. 

The Realschools, then, that had their origin in the eighteenth 
century partly through the furthering of pietistic doctrines and 
partly through philanthropic efforts stimulated by J. J. Rousseau 
and Basedow, could not come for a long while into special 
notice alongside of the gymnasium because of the many fruitless 
experiments in which they had failed to establish a settled 
system of instruction or develop a definite organization. At the 
end of the first quarter of this century they received a more 
fixed organization through the efforts of August Spilleke, Di- 
rector since 1822 of the Fredrich-Wilhelms-Gymnasium and of 
the Royal Realschule in Berlin. He it was who, for the first 
time in the history of these institutions, revised their plan of 
studies so that they should answer the requirements of practical 
life and at the same time not be alienated from that fundamental 
training necessary to a free and liberal culture. In a short time 
after this happy turn had been given to the disciplinary methods 
of the Realschools, the Bureau of Public Instruction saw itself 
forced to take hold of them in order to control or at least 
supervise their independent organization and then followed the 
above named ordinance (Dr. Lud. Wiese) of 1859 (October) in 
which both the plan of studies and the privileges of these schools 
were definitely fixed. As Dr. Wiese himself exclaims, "Die 
Realschule ist nicht mehr 'eine herumirrende Seele, die einen 
Leib sucht.' "-Here was established, too, that difference be- 
tween the Realschools of I. and II. rank which finally led in 1882* 
to the former being honored with the name Realgymnasium, 
that is, the latter were incomplete Realschulen, a sort of Pro- 
Realschool in which the most advanced class was wanting. It 
lacked the Latin and had but six years while the Realschool of 
the first order settled down with the nine years course along- 
side of the Gymnasium proper. It is thus that these two insti- 
tutions bear the relation to each other of being reciprocally 

$According to the plan of studies for the Higher Schools of Prussia, as promulgated on 
31st March of this year, seven varieties of these institutions are recognised; viz, three 
with a nine-year course, each: Gymnasium, Realgymnasium and Oberrealschule; three 
with a seven-year course, each: Progymnasium, Realprogymnasium and the Realschule, 
corresponding to the nine-year course minus the prima; one with a six-year course the 
h"here Bl'rgerschule. 
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supplementary and yet notwithstanding the definite law that 
fixed this co-ordinated position, the graduates of the Realschule 
did not have the privilege of entering the university; in other 
words, so far as the university career was concerned the Real- 
school pupils remained exactly where they were before the 
ordinance. The consequence of this awkward condition of 
things was that numerous petitions were made to the Govern- 
ment on this subject and finally in 1880 (December) the decree 
went forth that said students should have the privilege of 
mnatriculation in the Philosophical Faculty of the University for 
the departments of Mathematics, Natural Science and Modern 
Languages with a limitation of right of appointment thereafter 
for such students as took this course, to Real-institutions only.* 
Here, then, was the fulfillment in little more than a decade of the 
prediction made by Minister von Bethman-Holweg, who, at the 
beginning of the discussion in the Chamber of Deputies on the 
School Law of 1859, declared with a wise prevision: "Die 
Realschulen werden an die Pforten der Universitaiit klopfen und 
man wird ihnen Einlass gewahren." 

From this fact, that the Realgymnasium graduates are ad- 
mitted to certain departments only of the University, has sprung 
up a lack of respect for, or even opposition to these schools. 
This evil effect was seen a few years ago when the subject was 
laid before the Physicians of the Empire as to which training 
they would consider the better preparation for the study of 
medicine, that of the Gymnasium or that of the Realgymnasium. 
It was everywhere agreed that the latter offered much the 
greater advantages in this direction but, notwithstanding this, it 
was decided by a targe majority for the Gymnasium training 
simply " weil die Realschule in der offentlichen Meinung 
niedriger stehe als das Gymnasium, und durch die Zulassung 
der Realschul-Abiturienten zum Studium der Medizin die 
Gefahr herbeigefuhrt werde, dass der arztliche Stand herab- 
gesetzt und unter das Niveau der hoher gebildeten Klassen 
gestellt werde." In this case, we see, then, that the objection to 
the Realschule is not on any inherent or material, but simply on 
external and social grounds. The physcian who goes through 
the Realschule and who should, afterward, successfully pass 

*Originally the Realgymnasium could give the right to attend only the Technischen 
Hochschulen, the Forst-and Bergakademie and to enici the Postoffice and Revenue 
departments. 
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the medical examination would be less esteemed by his col- 
leagues than one who has studied Greek and just here lies the 
secret of the strong opposition of the medical fraternity to these 
institutions. It is clearly not a question of professional knowl- 
edge as indicated in Professor Briicke's Rectoratsrede, where 
the leading feature of the situation is characterized in the follow- 
ing significant words: " Es unterliegt kaum einem Zweifel, dass 
es einst Aerzte geben wird, welche den jetzigen an medizin- 
ischen Wissen weit iiberlegen sind und doch weder Griechisch 
noch Lateinisch verstehen.........Aber es handelt sich zun-achst 
nicht darum, wie, fur den Arzt die Stunden auf Griechisch und 
auf Lateinisch vertheilt werden, sondern darum, dass er 
denjenigen Bildungsgang durchgemacht habe, den der Staat 
fur den im Range ersten erklart, den er fur seine Geistlichen, 
fur seine Richter und Rechtsanwalte und fur den hoheren Lehrer- 
und Beamtenstand vorschreibt."' It will be observed, therefore, 
that these limitations both within the university and after 
the university course is finished, operate very materially against 
the Realschool graduates but that they had once been admitted 
into the pale of the University was a great step forward and 
broke the backbone of the monopoly of the Gymnasium to 
which alone the privilege before this was accorded of preparing 
students for the University. With this breach in the monopoly- 
doctrine the friends of the Realschool pushed forward for more 
extensive privileges and for the last fifteen years the struggle 
has been a bitter one between the two parties, the one, advocates 
of Realschool interests claiming like rights with their opponents; 
the other, supporters of the Gymnasium system denying that 
the Real-graduates have that general training necessary to a 
broad and liberal culture. It is especially to the department of 
Medicine that the Realschool supporters have turned their 
attention, believing that their special line of instruction gives 
better preparation for the study of medicine than that obtained 
in the rival institutions. But after a struggle of twelve years the 
Law of 1882, by which new plans of study were prescribed for all 
the higher institutions in Prussia, brought no relief to the Real- 
school except the one above mentioned, to change the name to 
Realgymnasium. 

Of the various objections adduced by the monopolists against 
granting equal privileges to Realschool and Gymnasium 
students, many are too frivolous to be mentioned and others are 
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of so general a nature as to be of like force against any system 
of training. We may cite the following two or three specimens: 

r. That the Realstudents are unable to understand and ex- 
plain the termini technici coming from the Greek. 

II. It would be encouraging the materialistic tendencies of 
modern education to receive them, and a Consequent lack of 
idealism is directly fostered thereby. They quote the famous 
couplet from Hofmann von Fallersleben: 

Brot ist das Einzige universelle 
Unserer Universitlten 
Dies reimt sich nicht, ist aber doch wahr, 
Und wer's nicht glaubt dem wirds mit der zeit doch kIar. 

I I I. Lack of unselfish devotion to Science is engendered in 
their students. 

And it is not alone the unpractical savants who sound their 
jeremrniads against the devise of the Realschools, non scholae sed 
vitae, but not unfrequently the representatives of the very people 
who are struggling to proclaim their right to a system of 
instruction better adapted to their wants. Thus, in one of the 
discussions before the Reichstag on the reform of the Gymnas- 
ium, a Deputy, whose conservatism and self-complacency equaled 
his lack of practical insight, exclaimed with oracular pompous- 
ness: " es miisse eine Einrichtung gefunden werden, bei der die 
Realschulen fiir alle Fachstudien geeignete Abiturienten liefern 
konnen," and one of his benighted colleagues, of boundless self- 
esteem, added with the apparent view to close all argument on 
the subject: "die Begiinstigung der Realschule-d. h. die Real- 
schule selbst ist mir nicht sympatisch (sic !)." 

And just here it may be well to stop a mucm&it to notice the 
action of the University of Berlin in reference to this subject. 
The strongest centre of opposition to the new order of things is 
found here and we are all acquainted, perhaps, with Prof. Hof- 
mann's Rectorasrede that has become famous, and having been 
translated into English, has had extensive circulation in 
America as a sort of campaign document for classical studies. 
Hofmann spoke and wrote against Realschool graduates not 
knowing that three out of six of his own assistants were Real- 
scholars and when a list of all the Realgraduates studying 
Natural Science was sent him and he was challenged in the face 
of facts contrary to those he had stated to publicly acknowledge 
his mistake, he did not have the manly courage to do so. I 
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refer here to a letter to Prof. Hofimann from Dr. Steinbart, 
Director of the Realgymnasium at Duisburg, 9 April, 188I, and 
published in his monograph " Unsere Abiturienten" (Berlin, 
I881), p. 8: " Von einem Manne, der so hoch in der Wissen- 
schaft steht, wie Ew. Magnificenz, diirfen wir wohl vertrauensvoll 
erwarten, dass er lach gewonnener Kenntnis der Thatsachen 
nicht Anstand nehmen wird, sein Urtheil offentlich zu cor- 
rigieren. Wir setzen andererseits auf das Bestimmteste voraus, 
dass wenn Ew. Magnificenz bei Ihrem Urteil beharren sollten, 
Sie nicht zogern werden, mit Zahlen und Namen Ihre ungiin- 
stigen Erfahrungen zu belegen." 

Prof. Hofmann's experience, as stated in this address, loses 
much in objective value through its general character .and 
indefiniteness of expression, but of a wholly different worth are 
the official reports on the results of examinations for teachers in 
those branches that are open to the Realschool graduates, as 
given by Dr. Steinbart in his suggestive monograph, 'Unsere 
Abiturienten' I878. One of these runs, " The preliminary 
training in the Realschools, First order, for teachers has shown 
itself of equal worth at least with that of the Gymnasium and 
even superior to it." 

In "Unsere Abiturienten" (fortsetzung) I88I, p. 19, the 
following tabular view is given of the relative grades of Gymnas- 
ium and Realgymnasium candidates in the examination pro 
facultate docendi from April i, 1887 to April i, 1879: 

Number of Pupils. Percentage. 

Ist Gr. 2d Gr. 3d Gr. Ist Gr. 2d Gr. 3d Gr. 
Gymnasialabiturienten. .3 25 10 : 7.9 65.8 26.3 
Realschulabiturienten. ..4 13 3 : 20.0 65.o 15.0 

These few figures give more substantial evidence of the 
relative results of the training in the two systems than all the 
subjective ' opinions' that could be heaped up by the united 
opponents of the reform. Notwithstanding these official reports, 
however, the enemies of the Realsystem have exerted them- 
selves to throw suspicion on the Realschool training and one of 
the foremost among these is certainly Prof. Hofmann. 

In the year 1869, the Philosophical Faculty of the University 
of Berlin, in a report to the Cultus Minister, charged as principal 
objection to the Realschools that a proper centre was wanting to 
their instruction. Hofmann repeated the same charge in I880 
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in his Rectoratsrede. The centre of the Gymnasium instruction 
falls in the classics, and so too, it is also claimed, the Realschool 
instruction has its centre in the Modern Languages and Nat. 
Sciences. But when the Cultus Minister (Muller) made this 

demand(I869) of the Prussion universities that they report as to 
how far the Realschool graduates could be permitted to share 
the privileges of the University, the demand was too early be- 
cause at the time no experiment had been tried and there were 
no Realschool graduates at the univrersities. They received 
permission to enter the departments of Mathemathics, Natural 
Science and Modern Languages only on the 7th of December, 
1870. Now, the equal worth of the two institutions, Gymnasium 
and Realgymnasium, or the inferiority of the one to the other 
can be shown in only two ways, either synthetically or analyti- 
cally. Synthetically when we reason from the teachers, subjects 
taught and pupils to the results of the training, that is, the grad- 
uates themselves or, analytically, when we start with the quality 
of the graduates and draw our conclusions with reference to the 
school. It was only after I870, then, that the analytical process 
was opened to them and yet Prof. Hofmann had the temerity to 
report in that same year: "Nach dem iibereinstimmenden Ur- 
theil sachkundiger Lehrer auf dem Gebiete der Mathematik und 
der Naturwissenschaften wiirden die auf der Realschule Reifbe- 
fundenen in den sp-atern Semestern fast ausnahmslos von Gym- 
nasialabiturienten uiberholt, wie sehr sie ihnen auch gerade in 
den genannten Fachern wahrend der ersten Semester uiberlegen 
gewesen waren." As students, then, more advanced than their 
fellow Gymnasium graduates are these Realschulabiturienten 
when they enter and they continue so for several Semesters, 
after which, by a jump backward, Prof. Hofmann would set down 
against them their former training ! This sounds to foreign ears 
like veriest prejudice, supposing, with all, that he had the ex- 
perience behind him to justify such a conclusion. This, how- 
ever, was impossible from the nature of the case, as there were 
no students before the ominous oracle was delivered. 

At the beginning of I880, following a proposition of Prof. 
Droysen, the whole Phil. Faculty of the Berlin University occu- 
pied itself with the Realschool question for the second time, in 
order to report to the Cultus Minister (8th of March, 1880) on 
the admission of Realschool graduates to the study of Mathema- 
tics, Natural Science and Modern Languages, that is, in accord- 
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ance with the results from experience since 1870. Whatever 
unbiased reader follows this document must readily understand, 
I think, the destroying criticism against it by Prof. Strack in the 
" Centralorgan fuiir die Interessen des Realschulwesen" for 
November, 188I. After a very critical examination of this Gut- 
ach/ten in its smallest details and a careful presentation of the 
loose and even false statements contained in it based on lack of 
examination and the consequent deplorable lack of acquaintance 
with the subject, the writer shows by statistical tables, drawn 
from official records and bearing upon examinations of both 
classes of pupils, the superior results obtained for Realgymna- 
sium graduates and concludes his brilliant refutation of the 
charges made in the Berlin document, with the followingsignifi- 
cant r6sume: 

" Die Einwendungen der Gegner aber treffen nirgends die 
Schule, sind niemals allgemein, sind nirgends mit Zahlenbelegt; 
sie treffen hochstens Individuen, Charaktere, Naturanlagen 
u. s. w. und reden nur von "Schwierigkeiten", niemals von 
Hindernissen, und noch dazu einzig von Schwierigkeiten fuir die 
Professoren, nirgends von solchen fur die Hirer." 

In this Enquete, Prof. Droysen, the proposer of it, does not 
express any opinion, so that one would like to ask what experi- 
ence led him to suggest such a thing. In all, thirty six profes- 
sors signed the report, but most of them in a general way 
according to departments; only ten put their names to its 
Thirteen only out of thirty siz say anything about experience. 
Eleven out of thirty six had signed the report of 1869 but only 
two out of the original eleven put down their experience in 
accordance with the spirit of the report, that is in opposition to 
the Realschools. Of these two professors (Miillenhof, Peters) 
the latter emphasises the imperfect knowledge on the part of 
the Realgraduates not only of Latin but also of English and 
French, and were this accusation substantiated it would be the 
gravest point that has ever been urged against the Realschools, 
but it happens curiously enough that Prof. Peters is the only 
man who voted this opinion. Prof. Martens of the same Faculty 
knows nothing whatever about such lack and even the Prof. of 
English, who certainly ought to be capable of judging the mat- 
ter, makes no such statement. In view of assertions so rash as 
these, we have the right to question, I think, the candor of 
the few men on the Berlin list who expressed themselves 
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so decidedly against the reform without giving accurate 
data; in fact, through this whole discussion it is the 
Reformers who stick close to details and by statistics that 
cannot be doubted unless one doubts all official reports of the 

Government, put clearly before us the actual condition of their 
case while, in great part, their opponents deal largely in mere 
assertions (dvroc f'crr , in generalizations, and sometimes even in 

positive misrepresentations. The spirit with which this whole 

question is treated by some of its opponents, is nicely illustrated 
by Dr. Steinbart in the above mentioned monograph, where he 
cites the case of Prof. Hanstein, Professor of Botany at the Uni- 

versity of Bonn. When the Cultus Minister Falk sent out in 

1880 for imformation respecting the relative standing of the two 

categories of students, Gymnasial und Realgymnasial Abituri- 
enten, Hanstein said to his assistant: Nun sollen wir uns schon 
wieder gutachtlich aussern; selbstverstandlich sind die Gymnasi- 
al-Abiturienten die besSeren : " Aber, Herr Professor, wandte der 
Assistent ein, der Herr X, welcher neulich summa cum laude in 
den Naturwissenschaften promovirt hat, ist Realschul-Abiturient' 
"Ja, das ist eine Ausnahme," "Und Herr Dr. B. der Privat 
Decent an unserer Universitat, ist ja auch Realschul-Abiturient." 
"Auch eine Ausnahme," rief Hanstein argerlich. "Und vor 

wenigen Wochen," fuhr der Assistent muthig fort, "hat ein Real- 
schul-Abiturient die Priifung fur das Lehramt in der Chemie 
und in den beschreibenden Naturwissenschaften mit Nr. i. be- 
standen." "Ausnahmen, alles Ausnahmen " war das dritte Mal 
die Antwort des Professors. "Herr Professor, wir sind ja in Bonn 

uiberhaupt nur 7-8 Realschul-Abiturienten, die Naturwissen- 
schaften studiren." "Wir ?" fragte Hanstein sich plotzlich 
umdrehend, "dann sind Sie auch wohl Realschul-Abiturient?" 
" Gewiss, Herr Professor." " Nun dann sind Sie erst recht eine 
Ausnahme." Sprach's und verliess das Zimmer. 

But a word here with reference to the future prospects of 
these new institutions. The present position of the Realschools 
in Prussia is somewhat perplexing. In his address before the 

Versammlung der Realschulfreunde on gth of April of last year, 
1884, Dr. Steinbart shows clearly how injurious it is to Real- 

gymnasien that their trial period should be prolonged. Parents 

grow tired of having their sons refused the privilege, after hav- 

ing gone through a creditable course of study, to enter any 
branch that they may wish of a professional career that is freely 
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open to their friends of the gymnasium. He especially empha- 
sises the disadvantage the Realschool advocates are under of 
having no representation whatever in the Ministry and, therefore, 
the whole treatment of the question that lies so near to them is 
left in the hands of men who, whatever their capabilities may be 
in other directions, have certainly no sympathy for the reform 
movement and consequently are imperfectly or not at all informed 
on it. The ruling power of the Government naturally works for 
itself and makes use of the schools in its own interest. All com- 
petition is thus cut off, nay, every attempt at reform is checked 
unless the State undertakes it, or, at least, permits it to be under- 
taken. The uniformity of the educational system thereby 
produced, acts as a support to the prejudices of the people and 
while it may be good for the development of the military, it does 
not conduce to the growth of brains. 

A trial-period such as is now forced upon the Realgymnasien 
(before I879 no such thing was thought of) is contrary to the 
tradition and to the true sense of reform and the author thinks 
if the Realschools are thus held back for many years there 
will be a number of them that will have been changed into 
regular Gymnasien and this will come about from the fact that 
parents whose sons are destined for the Ministry, for Law or for 
Medicine, prefer to send them, from the beginning, into those 
institutions whence they have a right to pass into the respective 
faculties of the university. So arbitrary, furthermore, is the 
action of the local governments in some cases with reference to 
these schools that it is difficult for us to understand the matter. 
When, for example, in Alsace by a simple stroke of the Gov- 
ernor's pen, four Realgymnasien were wiped out of existence, 
we should naturally think of a protest, of a bold outcry on the 
part of teachers and those especially interested, against this 
high-handed proceeding and such was the case, but, so far as I 
am aware, without any avail towards righting the outrage and, 
notwithstanding this uncomfortable state of things, the friends of 
the reform movement in these few injured districts do not 
despair, nay, they even take courage and firmly believe tandem 
bona causa triumphat, simply because of the virtue of their 
cause and the superior character of their students and their 
excellent contributions to Science. In Halle, for example, for 
1883, out of the total number (lo) of those who came forward 
for the Doctor's degree, nine were Realgymnasien scholars, and, 
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in the different university or Akademie-chairs throughout 
Prussia, they have to-day twenty-one Realgraduates, three of 
whom are ordentliche, seven ausserordentliche, Professors, and 
eleven Privatdozenten. 

But a few words in conclusion, as to the Greek which in 
Germany as with us, is made the thorn in the sicde of the 
modern educator. All that can be claimed against the Real- 
schools in this respect is that the educating element alone of the 
Greek is wanting; Greek literature is wanting, but here only on 
the linguistic side, that is, in form not in contents, as these are 
learned through good translations; Greek art is not wanting 
since it is supplied through models and photographs. It is 
important to note in connection with the opposition to the Real- 
schools on the score of lack of training in Greek that the Saxon 
plan of studies of Melanchthon of I528 banishes Greek from the 
school entirely and substituted the reading of the Latin Testa- 
ment in its stead and Melanchthon himself pursued these studies 
"weil ein Hauptbestandtheil der Theologie auf den griech- 
ischen Textern beruht." On these grounds, Greek found later 
its introduction to the schools, but throughout the seventeenth 
and eighteenth centuries it was confined to the upper classes 
and had, as its direct object, the interpretation of the New 
Testament. In 1735, a law was enacted in Prussia that the 
larger Latin schools should not pass any student for the 
university " der nicht mindestens zwei Evangelisten im Griech- 
ischen, als Matthaum und Johannem" fertig exponieren und 
ziemlich analysieren konne." The notion that Greek should 
constitute an important element in general education did not 
exist till toward the end of the last century and in Germany it 
was especially under the influence of Freiherr von Zedlitz, who 
became the head of the Prussian educational system in 1771, 

that this opinion gained ground. Certain well-known educators 
and teachers of that time did not entertain such a thought, as 
is evident from a Gutach/en of 1803 of the Philosophical Faculty 
of Halle, wherein F. A. Wolff would make Greek obligatory 
only for the Theologians and Lehrer an Gelehrtenschulen. 
Leaving out of account, then, the question of overcrowding of 
subjects, we see that the common notion, so wide-spread in 
Germany, that Greek has been from time almost immemorial 
an integral part of Gymnasium training is a pure fiction. The 
celebrated Ritterakademie had no Greek and in these were 
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found the elite of the nobility who, after their studies were 
ended, entered the highest positions the state could give, and 
at the beginning of the present century Greek was elective in 
very many of the Gymnasien; in fact, up to I830 students were 
constantly excused from it and in Cassel, Greek was not 
obligatory till after the year I840. And already in this year a 
state official of the Prussian government received the com- 
mission to work out a report on the great amount of time 
spent in the Gymnasien on the Old Languages. It is then only 
half a century that instruction in Greek has taken so im- 
portant a place in the curriculum of the Gymnasium, and hence 
the cry for the maintenance of tradition can hardly be con- 
sidered a legitimate one on historical grounds, as the special 
claims of this department have not been urged and admitted in 
the Gymnasium system for more than a generation and a half. 
But it is natural that the paramount importance of this study 
should be emphasized by those who have a strong interest at 
stake in keeping intact all its acquired rights and privileges and 
also by those who know these studies only or who are ac- 
quainted with the good effects of this discipline alone. It has 
been appropriately said that it would be indeed strange, if the 
highest mental culture could come from but one science, that 
we can learn from the parchment rolls of one department of 
literature more than from all the rest of the great domain of 
literature and science put together, as some extravagant ad- 
mirers of Greek would have us believe. The desirability of the 
study cannot be doubted in certain circumstances but its rela- 
tive position in the make-up of general culture is likely to 
remain a perplexing problem. 

From this hasty survey of the conditions in which the Real- 
schools have developed, it is easy to draw the conclusion that 
there is in Germany to-day a powerful impulse toward a more 
rational organization of her educational material, and that the 
drift is decidedly in favor of the Realgymnasium studies, particu- 
larly for the last few years. Before the Reformation, Prussia 
had forty-eight Gymnasien; in the sixteenth century, seventy- 
eight; in the seventeenth century, thirty-one; in the eighteenth 
century, seventeen. Through special favor of the Government, 
the purely Gymnasial institutions reach this year (I885) the 
large number of 288 as opposed to the I80 of the Realsystem, 
but while the growth of the former has been going on for 
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several hundred years, the latter have sprung up mostly within 
a very brief period, thus showing them to be a characteristic 
and necessary product of our present civilization. In 1867-68, 
for example, the Realgymnasien increased in the astonishing 
ratio of 566 per cent and their scholars 730 per cent while 
the Gymnasien proper show only 67 per cent. From 1859-6I, 
the hohere Schulen had thirty-six pupils to every thousand 
inhabitants and, in 1881-2, fifty four to the thousand, showing 
an increase for these twenty years of 38 per cent for the 
Realgymnasien, notwithstanding the fact that the municipalities 
themselves had to bear the burden of supporting the latter 
hesides paying taxes into the coffres of the State for carrying 
on the former; for, the CGovernment, be it remembered, heavily 
subsidizes its (Gymnasien but leaves the new-comers, for the 
most part, to take care of thenlselves. Thus, in 1882, Prussia 
spent on her hohere Schulen 4, 353,000 marks, of which eight 
ninths went to the (Gymnasien; in 1883-4, she spent 3,853,538 
marks, of which not half a million went to her Realinstitutions. 
Yet, notwithstanding, this great preponderance of favor shown 
the Gymnasia, the sister schools go on increasing and in some 
cases rapidly, as is shown by Dr. Schmeding, who, Aus denm 
Neunten Jahresbericht der Delegirten-Versammlung des All- 
gemeinen deutschen Realschulmanner-Vereins in Hannover 
(for 1885), reports the establishment in Prussia alone for this 
one year of ten Realgymnasien and three other institutions 
(Realschulen, Oberrealschulen) that were in process of being 
turned into Realgymnasien. In the first list, is included the 
the Falkrealgymnasium of I3erlin, one of the most important 
and powerful institutions of this kind in the whole of Ger- 
many. 
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The following publicationls have been consulted for mnaterial 

bearing upon the Realgymnasiunlm question: 

Allinson, Dr. Francis G., The Secondary Edllcationl. Address deliv- 
ered before the Alumnli Associatioll of Haverford College, 
October 9th, 1885. pp. 33, 8vo. Philadelplhia, Fell & Co.. 1885. 

l3ever, Oberlehrer, Die im L,aufe der zeil hlervorgetretenenl Nlaingel 
der Unterrichts und Priifungs-O)rdnung der Realschulenl I. (0). 
Pddagogisches Archiz', Nr. 8., ()ctober i88o, pp. 545-561. 

Central-Organ fur die Interessen des Realschulwesens, Nr. 12, Berlin, 
25. Marz, 1886. Contains "einen fiir die Beurtheilung der Real- 
schulfrage sehr bedeutsamen Brief des Herrll Prof. I)r. vonl 
Bezold an Geheimrath Prof. Esmarch, sowie dessen Antwort." 
pp. 209-214. 

I)as Reichskanzleramt und die Arztliche Priifungsordnulng. pp. 22, 

i2mo. Leipz. Siegismund & Volkening, r880. 

Klassizismus oder Materialismus ? vonl einen Unbefangenen. Liepzig. 
Reissner, 1886. pp. 49, 8vo. 

Knape, Dr. E., Gymnasium und Realgymnasiumn. Ratihor, Schmteer 
& Sohne, 1884. lpp. 21, 8vo. 

lKrumme, Direktor Dr., Riickblick auf die bisherigen Verhandlungen 
iiber die Vermehrung der Berechtigungen der Realschule. 
Padagogisches Archiz. Bd. XXIV, Nr. i, r1882, pp. 1-32. 

Krumme, Direktor l)r., Uber die durch den Besuch hoherer Schuleii 
zu erwerbenden Berichtigung. Vortrag gehalten in der Hauptr 
versammlung des liberalen Schulvereins Rheinlands und West- 
falens zu Bochum am II Oktoher, I885. pp. 15, 8vo. Stettin, 
Herrcke & Lebeling, I885. 

Langbein, Prof. W., Aus einem bayrischen Realgymnasium. Pizda- 
gogisches Archiv Nr. IO, December, 1879. pp. 689-703. 

Mach, Dr. E., Der Relative Bildungswert der Philologischen und der 
Mathematisch -Naturwissenschaftlichen Unterrichtsfacher der 
Hoheren Schulen. pp. 29, 8vo. Leipzig, G. Freytag, 1886. 
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Meyer, Dr., Mitteilungen an die Mitglieder des Allgemeinen deutsch- 
en Realschulmanner-Vereins. Padagogisches Archiv, Bd. XXVI, 
No. 6, 1884. pp. 365-385. 

Meyer, Dr. K. Wald., Die moderne Berechtigungsjagd auf unseren 
hoheren Schulen. Ernste padagogische-militarische Bedenken. 
Hannover, Norddeutsche Verlags-Anstalt, I885. pp. 112, 1i2mo. 

Mitteilungen an die Mitglieder des allgemeinen deutschen Realschul- 
manner-Vereins. V. Ausgegeben den I. Marz, 1885. Redak- 
tion: Dr. Meyer, Dortmund. Dortmund, Kriiger, 1885. pp. io0, 
8vo. contains "Die Stellung des Heeres zur Realschulfrage." 

Mitteilungen and die Mitglieder des Allgemeinen deutschen Real- 
schulmanner-Vereins. VI. Ausgegeben den 30. Mai, I885. Re- 
daktion: Dr. Meyer, Dortmund, Stettin, Herrcke & Lebeling, 
1885. pp. 39, 8vo. contains "Aus dem neunten Jahresbericht der 
Delegierten-Versammlung des Allgemeinen deutschen Real- 
schulmanner-Vereins in Hannover," erstattet durch Prof. Dr. 
Schmeding, Duisburg. 

Mitteilungen an die Mitglieder des Allgemeinen deutschen Realschul- 
maiinner-Vereins I. Hamburg, 1883. pp. 20, 8vo. 

Mitteilung an die Mitglieder des Allgemeinen deutschen Realschul- 
manner-Vereins, VIII, being the Central-Organ fur die Interes- 
sen des Realschulwesens, Nos. 23, 24, June, I886. pp. 393-460, Ber- 
lin, Friedberg & Mode, I886. 

Mtinck, Direcktor Dr., Die Reformbewegung auf dem Gebiete des 
neusprachlichen Unterrichts. Vortrag in der Versammlung 
rheinischen Schulmanner in Koln, I886. Padagogisches Archiv 
Bd. XXVIII, No. 8, I886. pp. 52o-537. 

Munch, Dr. W., Der deutsche Unterricht am Realgymnasium, seine 
Eigenart und seine Aufgaben. Betrachtungen und Vorschlage. 
Beilage zum Jahresbericht des Realgymnasiums zu Barmen, 
Ostern, I886. Programm Nr. 429 Barmen, Steinborn & Co., 
I886. 4to, pp. 24. 

Paulsen, Dr. Friedrich, Geschichte des Gelehrten Unterrichts auf den 
Deutschen Schulen und Universitaten vom Ausgang des Mittel- 
alters bis zur Gegenwart. Leipzig, I885. pp. 8II, 8vo. 

Perthes, Dr. Hermann, Das Latein an der Realschule und die Zulas- 
sung zum Medicinstudium. Separatabdruck aus dem Padago- 
gischen Archiv., Stettin, Von der Rahmer, I880, pp. 50. 
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Pfliiger, Dr. Fr. W., "Human und Realgymnasium." Ein wort zur 
AufklTahng anl alle Gebildeten. Chemnitz, Focke, 1882. pp. 
75, 8vo. 

P'uschmann, )Dr. Th., Giebt das Gymnasiumn noch die geeignete Vor- 
bildung fur alle Studien? "Tagliche Rundschau, Unterhalt- 
ungs-Beilage " Nr. 168. (22 Juli), Nr. 169. (23 Juli), 1886. 

Rosenthal, Dr. J., 1)ie Vorbildung zum Universitatsstudiuml. Vortrag 
gehalten in der 9. Jahresversammlung des Allgemeinen 
deutschen Realschulnlmanner-Vereins zu Hannover am 8. April, 
1885. pp. 23, 8vo. Separatabdruck aus dem Padagogischeu 
Archiv, Heft. 4. 

Schmeding, Prof. l)r. IF., I)ie Klassische Bildung in der Gegenwart. 
Berlin, Gebriider Borntrager. pp. VII+204, 8vo. 

Schwalbe, Prof. I)r., Tber die akademische Studienfreiheit in B3exieb- 
ung zur Realschulfrage. Vortrag gehalten in der ersten Sitz- 
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